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Abstract 
Recent changes in education system have increased the importance of teaching English. As the responsibilities of 
language teachers have risen, they are expected to improve their qualities continuously. This paper aims to display 
development needs. Data has been gathered by means of an online questionnaire (n= 50). The findings of this study 
demonstrated that repetition and memorizing are still practiced widely, while using poems, stories and literature are 
considered less important. 
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1. Introduction 
 
Information and communication technologies have generated new opportunities for education. Unlike 
the assumption that ICT have been diminishing or taking over the role of instructors, they have enhanced 
the responsibilities of teachers. In order to apply these changes in classes, teachers should get additional 
support. According to Pelgrum and Law (2003), an upgrade in teacher education is inevitable to prepare 
teachers for information age. Hayes (2000) recognized teachers are in the center of educational 
innovations; therefore, they are to be informed about the process. 
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As Guskey (2000) suggested, proposals for educational reforms and plans for school improvement 
underlines the importance of high quality professional development. Moreover, Vo and Nguyen (2009) 
claimed that for the best student outcomes, teachers need continuous professional development.  
 
Like elsewhere in the world, Turkey has also been trying to upgrade the quality of English language 
teaching. In this process language teachers play a key role to teach methodology and improve quality of 
education. They are expected to meet the needs and standards of English as an international language. In 
that English language teachers should be able to satisfy the 
expectations of regularly increasing number of students by using up-to-date teaching methodologies 
performed with dedication and enthusiasm. By considering all these dimensions, Richards & Lockhart 
(cited in Wichadee, 2011) indicated that language teaching is not universally regarded as a profession that 
is, having unique characteristics, as requiring specialized skills and training and as being a lifelong and 
valued career choice. 
 
It is believed that poor quality of English language teaching leads to a lack of sound teacher training 
and teacher professional development (Vo & Nguyen, 2009). The quality of the learning process is highly 
affected by teacher effectiveness. Teacher effectiveness has long been discussed and studied in Turkey. In 
this respect, after taking the viewpoints of 49 higher educational institutions, Turkish Ministry of 
Education officially accepted the guidelines for general teacher efficacies in 2006, which aimed to be a 
 
 
A variety of activities can be used to uphold productive classes. Language teachers make use of 
different activities to develop particular language skills such as pronunciation or practice for integrated 
use of language.  
 
self-reported competence in these activities. By building on such knowledge, professional development 
needs of teachers can be reconstructed. 
 
This study attempted to answer the following three research questions: 
 Which activities do EFL teachers use frequently in class? 
 How do EFL teachers perceive their success in these classroom activities? 
 What are the professional development needs of EFL teachers that teacher training programs 
should stress? 
 
2. Methodology 
 
Fifty English language teachers, generally from primary schools participated in this study. Convenient 
sampling was used in selecting the participants. They were sent a link to a questionnaire by means of e-
mails. All of the participants were ELT graduates and 78% of them are female. The ratio of participants 
who are between the ages of 20-35 is 98%. In terms of their professional experiences, 74% of them are 
teaching for 1-5 years, 20% of them are teaching for 6-10 years and the rest is teaching for over 15 years. 
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3. Results 
 
The result of the questionnaire and the findings are described below under the titles referring the 
research questions mentioned above. For always  and often  responses 
were calculated together. 
 
Table 1.  
 
Item Use  (%) Perceived Competence (%) 
 
1. Filling in gaps 
2. Grammar exercises 
3. Students memorizing words and phrases 
4. Student reading out loud 
5. Using real objects and flash cards 
6. Playing games 
7. Children repeating after teacher  
8. Listening to the tape 
9. Project work 
10. Working on the computer 
11. Arts and crafts 
12. Role play 
13. Singing  songs 
14. Watching videos 
15. Copying down to notebooks 
16. Spelling exercises 
17. Puzzles  
18. Silent reading 
19. Teacher reading stories 
20. Creative / free writing 
21 Students telling stories 
22. Rhymes or poems 
 
    92 
    70 
    70 
    68 
    66 
    64 
    64 
    62 
    60 
    52 
    52 
    48 
    48 
    42 
    42 
    42 
    40 
    38 
    32 
    20 
    18 
    14 
 
  84 
  76 
  72  
  70 
  68 
  64 
  62 
  60 
  56 
  56 
  54 
  52 
  50 
  50 
  46 
  46 
  44 
  42 
  34 
  26 
  22 
  20 
 
 
Teachers report that filling in gaps, grammar exercises, students memorizing words and phrases, and 
teacher reading aloud are the leading activities in Turkish EFL classrooms. Fallowing items are; using 
real objects and flash cards, playing games, and children repeating after teacher. Playing Gamesare an 
indispensable part of children education as seen in both tables. Now that the participants of this 
questionnaire are mostly primary school teachers, they frequently perform games in their classes and the 
rate of perceived competence is 68%. High ratio of listening to the tape / CD is rejoicing because of the 
exact necessity for language teaching. It gives students a chance to hear different voices than their teacher 
and the fluency of daily speech conversations, -natural speech.  
 
Although Item 9, project work is seen as a common activity, 35% of teacher expressed their needs for 
assessment training. The fallowing item is working on computers, which has not been preferred enough 
despite many auditory and visual ELT materials and this rate is compatible with the teac
competence. Teachers need to aware that technology and language teaching are indispensable. Similar to 
songs, role play is not practiced enough in classes despite its positive effects on both student and teacher.  
 With the help of various visual & auditory materials and books, the need for copying down to notebooks 
have declined a in the first table. The reason for less preference of watching videos in classes 
may be related with the poor physical conditions of some schools. 
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The activities referring to constructivist classrooms such as creative writing, student telling stories, and 
rhymes & poem vel. 
 
 
 
Item Intended Needs (%) 
 
1. Speaking skills 
2. Classroom management 
3. Games and songs 
4. Multiple intelligence  
5. Warm up activities 
6. Pronunciation 
7. Arts and crafts 
8. Methods and Techniques 
9. Materials development 
10.  Listening skills 
11. Culture of target language 
12. Assessment 
13. Preparing students for national exams 
14. Use of literature 
15. Writing skills 
16. Using course books efficiently 
17. Reading skills 
18. Time management 
19. Grammar 
20. Lesson plan 
 
64 
54 
52 
48 
42 
42 
40 
39 
38 
36 
36 
36 
36 
34 
30 
24 
16 
16 
14 
10 
 
The 
management (54%). In crowded classes, 
new strategies to lessen the time spent for discipline problems in or out of the class. Nearly half of 
teachers want to attend trainings about games and songs to motivate and cheer-up their pupils. The 
following items are multiple intelligence (48%) and Warm-up activities (%42). In order to address many 
students with different intelligences, teachers need training as Ministry of Education asks teachers to 
prepare individual education plans for special students in each class. In the same way, teachers seem like 
trying to improve their pronunciation. In item 8, the ratio of participants who noted their needs is 39%.  
 
Item 10, 11, 12 have the same ratio that course books have culture integrated dialogues and texts, which 
give the teacher responsibility to know about the target culture. As for assessment, new evaluation types 
have been implementing such as portfolio and rubric in constructivism, which is prioritized by Ministry 
of Education. Teachers have difficulty in making distinction between them and they need further 
information about these evaluation types. Teachers need to have critical understanding of principals for 
testing and assessment as they are expected to prepare testing for student assessment and prepare students 
for testing as well. To fulfill the fore mentioned functions, 36% of teachers wish to learn more strategies 
to make their student better since education system based on national exams. 
 
Finally, remarkable rate can be seen in item 14 and 15. 34% of teachers want to learn more about 
literature by means of poems and literary texts and 30% of them indicate their needs on how to teach 
writing as a language skill. The items such as reading, using course books, time management, and 
grammar and lesson plan are the least-preferred ones by teachers as they feel themselves highly sufficient 
for these items. 
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4. Conclusion 
 
competence about these activities and professional development needs related with their perceptions. The 
results of questionnaire are studied under three research questions stated above. 
 
Generally there is a consistency between practice and competence. Many participants find themselves 
sufficient for items such as time management, reading, grammar and lesson plans. The activities of 
constructivist education such as student telling stories, rhymes and poems, creative / free writing have 
received the lowest score, while traditional methods such as repetition and grammar exercises have still 
been using. 
 
The interpretations stated above are also supported with equivalent studies. Similar results were found 
, which put forth the view 
that English teachers see themselves insufficient in speaking and listening and cannot adequately follow 
foreign publications and literary texts that were produced in the target language. 
 
Almost three decades ago, Demirel (1990) demonstrated that Turkish EFL teachers rarely utilized 
terms of utilizing varied methods & techniques and using visual materials (pictures, flashcards, real 
objects) to attract students while teaching new vocabulary and concepts, teachers considered themselves 
sufficient. It is gladsome to observe progression when confronted with a former study (Demirel, 1990) 
which suggested that Turkish EFL teachers are reluctant to emplo
th and 5th 
of competence is rather low in implementing creative writing, drama applications, using audio materials 
and ICT. These results are consistent with the findings of this study.  
 
ting and 
listening are convenient to student levels, it is rarely practiced because of the overcrowded classrooms. 
 
When it comes to culture, language teachers are also required to reflect target culture and generate 
cross-cultural communication situations
view that target language is the most challenging area of teacher effectiveness. In this vein, curriculum 
designers and teacher trainers should recognize the importance of cultural knowledge. In addition to good 
teacher efficacies, teachers are required to have skill proficiency to get better results in classroom. Similar 
themselves as being insufficient in implementing listening activities. Pronunciation is also seen as a need 
for many teachers in other similar studies.  
 
It is hard to generalize the results since the participants taking part in the study are limited in number. 
In this vein, more research is needed to understand the perceived competence and the professional 
development needs of Turkish EFL teachers. 
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